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Abstract
Literature is taught in many countries at different academic levels, but recently it has
got an important role in the EFL/ESL classrooms. Since 1980s, this area has created
interest amongst EFL teachers. The purpose of our paper is to look at some of the
issues and ways in which short stories can be used in the EFL/ESL classroom. We
will particularly focus on the effective use of short stories in teaching grammar at
the SSC level in Bangladesh. Another purpose of this paper is to familiarize
instructors with the effectiveness of using short stories in EFL classes to teach
grammar through contextualization. Most of the young students are fond of reading
stories. Stories can be used for both extracting and exemplifying grammar topics.
Grammar rules can be contextualized through short stories if they are selected
considering the level of the class and are taught in an interesting way that involves
the students interactively. Interactive and task-based grammar teaching and learning
can be initiated through proper use of short stories in a language class.
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Introduction
The Sub-Continental history tells us that English achieved its reputation and academic
acceptance here because of the efforts made by Lord Macaulay, a British Governor
General, in the early 19th Century. In fact, Lord Macaulay's "Minute upon Indian
Education" was the base of the language policy of the colonial power in the then British
India. Houque (2008) rightly asserted that Macaulay in his minutes in 1835 stressed the
importance and necessities of the education that would be given to the natives through the
medium of English. He identified some objects of such education. But those days are
history now. There have been lots of political and socioeconomic changes so far. The
division of Bengal in 1905 and its union in 1906, the creation of Pakistan in 1947, and
finally the birth of Bangladesh in 1971 have all had their impact on the approaches to and
inspiration for the learning of the English language. In Bangladesh, English has gradually
got the status of a foreign language. It is considered as a staircase to prosperity, a tool
of acquiring knowledge, a means of establishing international relation and a sign of
sophistication.
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Though English in our country is taught as a compulsory subject in Schools, Colleges and
Madrashas from the primary to the tertiary level, most of our people cannot speak or
write English properly and accurately even after receiving higher education. Poor
knowledge of grammar is one of the main reasons behind it. Grammar covers a large
portion of the SSC English syllabus in our country and the purpose of learning grammar
is very much exam-oriented. So we can perceive that there are some problems in the
procedure of the English language teaching and learning, particularly in the method of
grammar teaching, in our country. We believe this study will be able to make an attempt to
remove the problem with deductive grammar teaching as it will help both teachers and
learners to experience some diversified contexts through selective short stories for better
teaching and learning of the grammar items required at the SSC level in Bangladesh. We
solely intend to introduce the short story, a popular literary genre, in a language class with a
firm contextualized approach rather than the existing rule-centered approach to grammar
teaching and learning.
Grammar has always been an integral part of language teaching and OED (Oxford
English Dictionary) defines it as the structural foundation of our ability to express
ourselves accurately. Grammatical competence has been regarded as a significant
component of learners’ communicative competence though CLT approach emphasizes
understandable oral communication (e.g. fluency) at the beginning of learning any
language. But we need to keep in mind that only speaking skill cannot ensure a good
command over a language; rather, one has to acquire the other three skills: listening,
reading and writing as well. The accuracy of all these four skills largely depends on
having a good command over grammar. So, learning all the four skills with the accuracy
of grammar can be initiated by introducing stories as contexts in the class. Here, we
intend to focus on teaching grammar through stories as it is essential to know the basic
grammar rules in a foreign language to master it accurately.
Our best experience of teaching English as a compulsory subject at the SSC level reveals
that grammar is the least interesting learning topic in EFL classes and those learners are
often found indifferent to and bored with lectures dealing with grammar. Consequently,
the learners remain quite weak in grammar and they cannot use appropriate structures of
grammar either in spoken or in written form of English even though they have completed
the board prescribed English texts at different levels of their academic life. Besides, many
students fail in English in different public exams because of their lack of application of
English grammar. This situation requires some deep thought over the matter in a more
innovative way so that some dynamic and interesting ways of teaching grammar can be
sorted out. This paper makes an effort to investigate the performance of a particular
group of learners in mastering grammatical competence through the use of short stories
as contexts. The study also tries to find out a means to improve the current grammatical
competency level of the learners.
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The main purpose of our research is to investigate how far it is effective to use short
stories as authentic materials in EFL classrooms at SSC level in our country besides the
textbooks in order to teach grammar in a more useful and interesting manner. Another
purpose is to prove that teaching grammar and learning grammar are both important in
mastering a foreign language in a formal manner. Krahnke (1985) suggests that much of
the effort spent arguing against the teaching of grammar might be better spent on
convincing true believers in grammar instruction that grammar has a newly defined but
useful role to play in language teaching and in showing them what it is.
Methods
An explicit research-work consisting of both qualitative and quantitative statistics has
been done to accomplish the objectives of our study. The use of both means provided us
with a more comprehensive picture for finding answers to our research questions. This
would be difficult with solely one data collection method. For this reason, probably
Bryman (1988) argued for the ‘best of both worlds’ approach and suggested that
qualitative and quantitative approaches serve better when combined (Bryman, 2006).
Table 1. Source for research questions used in the study
Qualitative data

Quantitative data

a) Books

a) Two sets of questionnaires for the students [one
before conducting classes (for both the sections)
and the other after the completion of classes(for
the section which is taught through short stories)]

b) Journals

b) Two sets of question papers one for the selection
test and the other for comparing the performances
of the two different

c) Web pages

-

d) Both conducting classes and
observing classes of another
teacher

-

Participants
A total of forty SSC level students, divided into two sections(twenty in each) from South
Point School & College (Bengali Medium), Dhaka participated enthusiastically in our
research activity and helped us a great deal to reach our goals. One English teacher from
the same institution also took part in this exploratory study.
Target Students
The students who participated in our research were all from South Point School &
College, Dhaka. We tried our level best to pick students with similar grammar
competency level and we ensured it through a selection test in which 100 students
participated and 40 were selected. Those 40 were then divided into two sections (20 in
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each). It should be mentioned that we have been working for the above mentioned
institution as a lecturer in English since March 2012 till date. So, it has been convenient
for us to carry on experimental classes and observing other classes as well.
Short Stories as Contexts in Teaching Grammar
Pardede (2011) was pointed out different ways in which stories help students to learn
grammar: First, stories enhance the memory through the identification of patterns, the
stimulation of the imagination and any well-written short story is enjoyed by the readers.
Stories can be used for both eliciting and illustrating grammar points. In addition, a welltold story is the perfect context for a structure-discourse match, but the technique can also
be used effectively for a structure-social factor match. Thornbury (1999) rightly asserts
that if the students are able to make sense of grammar, they first need to be exposed to it
in its contexts of use. Brumfit and Carter (1986) have suggested varieties of ways in
which the study of literature and language can be integrated and have also experimented
with the implications of the use of literature in the language classroom. Their point is that
literary text is almost the only context where different varieties of language can be mixed
(Khatun, 2013).
Students will certainly appreciate and respond to the efforts of including them in the
storytelling process, but they will also enjoy learning grammar through stories. Nunan
(1998) writes that in textbooks, grammar is very often presented out of context. Learners
are given isolated sentences, which they are expected to internalize through exercises,
involving repetition, manipulation, and grammatical transformation. These exercises are
designed to provide learners with formal, declarative mastery, but unless they provide
opportunities for learners to explore grammatical structures in context, they make the task
of developing procedural skill- being able to use the language for communication- more
difficult than it needs to be, because learners are denied the opportunity of seeing the
systematic relationships that exist between form, meaning, and use. Collie and Slater
(1991) suggests that amongst various genres of literature that can be employed for the
purpose of teaching language, short story receives considerable attention for its length
and inner construction. Due to its shortness a short story is feasible enough to be wholly
covered in a class (Shaha, 2014). In this connection, Wajnryb (1990) asserted that
accuracy in language acquisition plays an important role to understand both speaking and
writing performances. Context gives a more precise understanding of how to use the
grammar, and provides accuracy in the studied language both in oral and written skills.
Choosing the texts
Hussain (2010) asserts that a short story can in many ways expand the process of
language learning. She further adds that in a language class, if, for example, prepositions
are taught but their application can be more extensive, it can be shown how they are used
in a context through a story. This paper aims at teaching grammar through
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contextualization by using short stories as materials in an SSC level class. So, we have
carefully chosen the texts, two stories: “The Gift of the Magi” by O’ Henry and “The
Luncheon” by W. Somerset Maugham. One reason is that these two stories are well
known and often used in different grammar books to set exercises. They were also
included in the HSC English textbook in our curriculum till 2002. Another reason behind
this selection is that the excerpts from these stories are still being used in setting the
grammatical questions in the board exams. At the same time these two stories are worthy
enough to interest the students who took part in the survey. CLT can be much more
effective if literary pieces like short stories are incorporated into the syllabus. Moreover,
short stories can play a vital role in providing the learners with a meaningful context from
which they can easily deduce the required grammar points with better comprehension.
The SSC English-Grammar Syllabus
The syllabus of SSC English consists of two parts-English First Paper and English
Second Paper. Grammar covers the bigger portion of English Second Paper where 60%
of it is based on grammar. We have referred to only the English Second Paper syllabus as
it directly mentions ‘Grammar Part’ that consists of 60% of the total marks.
Selection of Stories
The selection and proper application of short stories in a grammar class are very
challenging tasks. So, while selecting the stories, we tried to focus more on the following
aspects of the target students as well as of the content itself:

Language level of the
target students
Needs and interests of the
learners
Cultural appropiateness of the
text
Fig. 1. Criteria of choosing the text

After going through a number of different stories we came up with two popular stories;
“The Gift of the Magi” by O’Henry and “The Luncheon” by W. Somerset Maugham. The
content and language of these two stories respond to the needs of the students as they
expect simple language. These also create interest among the learners because of having
enough twist in the plots. Another intention of it was to introduce stories from which
excerpts are given in the board exams and these two stories have fulfilled that criterion
too. The quality of these stories has been highly appreciated over the years and both of
the stories have highly been discussed and the characters in them are mostly familiar to
the readers. They are often referred in different texts as well.
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Results and Discussion
The data collected through the survey questionnaires and finally the results of the quiz
test given at the end of the classes in the two sections have helped us further to justify our
hypothesis. Both quantitative and qualitative approaches have been applied for the
presentation and analysis of the collected data. Following are the charts of the data that
are very closely relevant to the research. Fig. 1 showed the interest of the students in the
grammar texts taught in their class. The question was Do you think that your English
grammar text books are interesting to read? Out of 40 students of both the sections,
27 opted for ‘No’ and 6 of them ticked ‘Yes’; 5 of them said ‘To some extent’ and 2 of
them selected ‘ To a greater extent’.

Grammar text books are interesting to read
13%

5%
15%

Yes
No

67%

To some extent
To a greater extent

Fig. 2. Opinion on whether board prescribed grammar text books are interesting or not

The following chart (Fig. 2) displays the opinions of the students about their
understanding the practical use of grammar through text books’ rules and examples.
Question: Do your text books’ grammar rules and examples provide you with
opportunity to understand the practical use of grammar?

Grammar rules with examples provide practical use of
grammar
5%

8% 10%

Yes
No
77%

To some extent

To a greater extent
Fig. 3. Opinion on whether texts’ grammar rules provide practical use of grammar or not

Among 40 students, 77% were not ready to go with the text books where only rules and
limited exercises are provided. A very few students thought that texts do not provide real
life examples which can ensure better understanding of the rules and interest among the
students. Some of them were in between. It gave us scope to come up with authentic
material outside the text book.
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Question: Why do you study grammar?

Reason behind studying Grammar
5%
15%
23%

57%

For learning English
For getting good marks
For passing examinations9
All the above

Fig. 4. Opinion on the reason behind learning grammar

The above chart (Chart-4) displays the students’ opinion regarding the reason behind
learning grammar. Most of the students, 23 out of 40, ticked that they learn it to get good
marks in the exams. Some of them, 9 out of 40, thought that they do it only to passing the
exams. A very few students, 6 out of 40, wanted to do it to learn English while 2 of them
were a bit confused and chose all the three mentioned before. This elicited data show that
students always sacrifice their interest when marks/grades matter. Learning does not
matter as long as good marks/grades are ensured. In this case, memorization often helps
them to get good marks and they compromise with an interesting class and better
understanding. Next question was:
How far do you have to memorize the rules of grammar without seeing their use in a
complete context (meaningful real life situation)?

Memorizing grammar rules without contextual clarity
3%
15%

To some extent
To a greater extent
Not at all

82%

Fig. 5. Opinion on whether texts’ grammar rules are memorized without their contextual
application or not

Answering to the above question many of the students, 33 out of 40, agreed that they
memorize grammar rules without knowing how they are applied in a real-life context or
in any authentic text. Six of them expressed that they do it to some extent and only one
student was an exception.

186

Biswas and Anis

Question: Do you enjoy reading short stories?

Enjoy reading short stories
5%
7%

7%

Yes
No
To some extent
81%

To a greater extent

Fig. 6. Opinion on whether it is enjoyable to read short stories or not

In answering the above question, most of the students said ‘Yes’ as it is predictable that
students are usually fond of reading stories. Some of them (7 out of 40) responded in a
different manner but we got our answer and decided to apply short stories in our grammar
class. We face difficulty in choosing the stories because it is very much time consuming
to involve the students in choosing the text but we would be happy if we could do that.
Still we tried our best to introduce two such stories which could provide the students with
different contexts and help them to derive the grammar usage inductively within the
story. The final question was whether the students had any suggestion regarding teaching
and learning grammar. Most of them wrote that they needed a change. They also
expressed that memorizing rules and examples made them bored in a grammar class.
They demanded for interesting class with different material outside the text. After
completing taking and observing classes we gave another set of questionnaire to the
students of Section-B whom we taught grammar through short stories. We used this
second questionnaire to see whether our students found any difference in the classes we
taught and the classes and materials we used made them more interested to learn about
grammar or not. The first question was- How will it be if English grammar is taught
through interesting and relevant short stories?

Teaching grammar through short stories
5%

Motivating

Difficult

30%
50%
15%

Easier
Boring

Fig. 7. Opinion on teaching grammar through short stories
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In answer to the above question, 60% of the students in Section-B found grammar
teaching through short stories ‘Motivating’ and 30% of them found it ‘Easier’. Though
15% of the students found it ‘Difficult’ and 5% thought it was ‘Boring’, we found
majority of our learners enjoying the class and having an interest in reading the stories we
introduced to them. The next question was- “Do you think that your understanding
will be better if grammar is taught contextually with the use of short stories?”

Contextualized grammar teaching through short stories
ensures better understanding
Yes

15%

No
20%
60%

To some extent
To a greater extent

5%

Fig. 8. Opinion on whether contextualized grammar teaching through short stories is better or not

The above graph displays the findings where the students who were taught grammar
through short stories gave opinion in favor of contextualized grammar teaching. 60%
students said ‘Yes’ while only 5% of them said ‘No’ to it.
Our third question for the student of Section-B was-Will you support the use of short
stories as texts in English grammar classes that can improve your language skills?

Welcoming short stories as texts in a grammar class

15%

Yes
No

20%
60%

To some extent
To a greater extent

5%

Fig. 9. Opinion on whether use of short stories needs to be appreciated or not?

To answer the above question, most of the students wanted have short stories as texts in
their grammar class. Only 5% students (1 out of 20) said ‘No’. So this data gave us
confidence about the fact that we have been able to grow interest among the students
through the introduction of short stories as authentic texts in a grammar class.
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Teachers’ Opinions
We just had an informal discussion with the English teachers of the institution where we
teach along with the one who took part in our research. We could easily ask for their
opinions as they are our colleagues. We asked them whether story or any other literary
genres could be used in language class to teach grammar. Most of them agreed that
literature could be a great tool to be used in teaching grammar and short story can be a
better one to be used in contextualized grammar teaching. But they also pointed out the
limitations which are prevalent in an institution like ours where SSC level students are
required to finish a board prescribed syllabus within a certain period of time. Moreover,
our students and guardians are more concerned with getting good marks in the exams
than with learn in something with interest for better understanding. Still, we told them
that if we the teachers want to bring innovations in our teaching methods by introducing
effective materials, we can make a change and ultimately our students will benefit from
the process in the long run.
From the above data analysis and other observations, we have reached the following
findings: a) Most of the students are not comfortable with the texts they are provided
with, b) The students feel that the responsibility of changing the ways of teaching
grammar mostly lies with the teachers. They prefer introduction of interesting materials
in a grammar class that can remove boredom caused by memorization of rules and
structures of English grammar, c) The grammar class should be interactive, where both
the teacher and students have their individual roles to play, d) The students are ready to
accept creative changes in the materials if it is done by their teachers meaningfully, e)
Both the teachers and students feel that materials derived from literature can be helpful in
learning grammar inductively, f) No contextualization of any of the grammar items is an
impediment to having a better understanding of that grammar item and its practical
usages, g) They feel that once they get familiar with the use of grammar in any complete
context (e.g. short story) English grammar learning will be easier for them, h) There are
lots of rules in grammar items like Right Use of Verbs and Direct-Indirect Speeches.
While teaching these through stories the students need to be provided with some essential
criteria to remember in solving certain grammar exercises, i) Reading short stories
provide the learners with sufficient language input that helps them to derive the
underlined grammar items used in it, j) The students who possess positive attitude
towards reading short stories found it easier to elicit grammar points from a story which
are elaborately discussed in the class, k) The students who are not provided with
contextual grammar topics often fail to solve exercises given in full contexts though they
can easily solve exercises given in single sentences based on the individual grammar
rules, l) On the other hand, students who are taught through contexts by using short
stories become able to solve both exercises given in contexts and the single-sentence
ones, m) Using any authentic text can make a difference in a grammar class as the
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students want innovations in the use of materials from the teacher’s part and n) Use of
short stories as contexts is welcomed by the students in teaching and learning of grammar
and it can be a useful tool for the teachers who really want to come out of the traditional
method of grammar teaching and make it more practical and interesting for the students.
Conclusion
We have mentioned some of the limitations that we faced during the research. The
teachers can take them as cautions if they want to proceed further. As we have got a
positive result though not excellent, teachers can try for a comparative study between a
traditional rule-based grammar class and a class in which grammar is taught contextually
through a short story. We could have done our research on a broader scale through
introducing it in schools in different areas of Dhaka city and some in the rural areas as
well. Our literature review could be more extensive. So, there is enough scope to
scrutinize this work and work on it to bring a better outcome. Türker (1991) says, “A
literary piece is not an end itself but a means of beginning a creative process in the minds
and emotions of the students” (p. 303) More analysis can be done in choosing a
particular story to teach a particular grammar item. If we could overcome the obstacles
we faced, we would achieve a much better output. More experiment can be done in
preparing the materials and exercises for conducting more effective grammar classes.
According to Llach (2007), “ Literature reading is, no doubt, a communicative activity
and literary texts are, who could nowadays deny such thing, authentic examples of
language use” (p. 9). Using literary texts such as short stories in teaching grammar
provides us with a lot of interests and variety in terms of language use. Literature not
only promotes language acquisition, but also human and personal development. Short
stories are exposures of language use. Short stories allow students to acquire reading
skills and when used for listening purposes, they also improve their listening skills.
Rightly selected stories provide a context and motivation for learning grammar. The
activities suggested in this paper are fairly extensive for integrated grammar teaching at
the SSC level. A lot of other interesting activities can be also devised. A positive result
has been the outcome of this research, so it requires further analysis to proceed with the
idea of modifying the rule-based method of grammar teaching by making it more
contextualized and inductive in manner through using short stories as texts. The ultimate
aim is to make both the teachers and students aware of the fact that teaching and learning
of grammar items are necessary in an EFL class but this must be done in an interesting
way rather than following the rote learning of grammar rules and structures. To make it
happen short stories are potential tools to be exploited to teach grammar inductively
through the spontaneous involvement of the students who will have a different world to
explore.
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